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Summary

This article compares the relevant features of Japanese language with English, helping you to predict and understand potential problems Japanese students have. Also covered are error correction techniques that will help to build a more conducive atmosphere and more effective learners.

Caveat

So though this is not a pedagogical journal, and though I am not qualified to do it, I am going to attempt a rough first draft, which I hope will be challenged and refined by people with better credentials. Some of my assumptions are generous, others are conservative. This will be far from definitive and, I am afraid, a little complex, but at least, we will have something to think and talk about.
Why learn this?  
1. As teachers it is useful to know or predict what errors learners may make in order to apply error correction techniques that helps to build a conducive learning atmosphere. 
2. As learners it is useful to self-correct errors and use it to learn.
3. To be prioritize certain errors and be systematic in correcting errors

Some errors are more serious than others. Some areas interfere with the intelligibility of what someone says or writes. Thus as teachers we should focus on these errors first. It is demoralizing to students to point out every single error and it is not methodical if teachers try to help students by teaching different skills at the same time.

Identifying errors from slips                                          
Slips- result from lapse of performance ie tension, fatigue, nervousness 

Errors- result from gaps of knowledge.

Error analysis needed and appropriate correction technique. 
Any problems? Yes.

It is difficult to identify a mistake as a slip or an error unless you have a sound knowledge of the learner and environment. 
Describing errors
Some ways of identification are

Omission- left out an item 

Misinformation- incorrect form

Misordering- word order 
This can help us diagnose learners problems and stage of development.
Explaining errors
Errors are systematic, universal and to a certain extent predictable.
1. Omission- gap of knowledge

2. Overgeneralization- misapplication of a rule
 Both these errors are common in all L2 (second language) learners 
3. Transfer errors(Language Interference)- errors that are based on their L1 (first language)
Irrespective of error type, learners are actively involved in creating their own rules to the L2.
Learner Evaluation
Some errors can be more serious than others because they can interfere with the intelligibility of what someone says or writes. 
Global errors- affects the overall understanding
Local errors- there is an error but it does not affect understanding
What are some major transfer errors for Japanese speakers?

Attitudes

1. Respect language in English is different to Japanese i.e. forms, reluctance to say `you`.
2. Tentativeness is preferred over assertiveness. Eloquent and fluent speech is not highly rated and sometimes distrusted, hence the unfinished utterances of Japanese speakers.
Phonology

In Japanese there are only five vowels and very few consonant clusters. Therefore Japanese speakers find complex distinctions and sound combinations of English difficult to produce and perceive. Often a student can say quite a complicated sentence with faultless grammar and choice of words, yet would be unable to understand the same sentence if it was said to her. Japanese speakers often nod sagely in order not to embarrass the speaker. Japanese polite speech has minimum jaw and lip movement to produce soft speech. This results in a hiss sound that may carry on to English.
Vowels (phonetic symbols omitted)
Caught and coat, bought boat

Lack and luck, match and much

Tarn and turn

Practice may be needed for unrounded vowels in words like who, too, unusual

Consonants
`L` and `R` i.e. glamour and grammar, election and erection
`H` may be pronounced as a bilabial `F` before vowels i.e. `who` becomes FOO

`Zen` and `then`, `shin` and `thin` distinctions are difficult

`Very` and `Berry`
`G` may become `NG` sound as in `bigger`
`Cheam` for `team`
`Jeep` for `deep`
`She` for `see`
`Jip` for `zip`
`Tsoo` for `two`
`Dzoo` for `do`
Syallable structure and word-linking 

This normally results in what we call Katakana English

So `Table` may be pronounced `teburu`. Students find it hard not to use Katakana English. How should we treat this? Mimic, practice and repeat?
Rhythm, stress and intonation

Japanese learners may fail to perceive unstressed syllables. Japanese does not share the English use of intonation to highlight information structure (for instance, to distinguish information that the listener and the speaker share between information that is new to the speaker). English stress and intonation pattern therefore have to be consciously learnt and practiced.

Grammar 

Word Order

Japanese is a subject-object-verb language. Qualifier precedes qualified, topic precedes commentand sub-ordinate precedes main. What correspond to English prepositions follow the noun, and so do particles meaning too, either, only and even.
Japanese quickly get use to the SVO word order but problem areas are;
Pronoun objects with phrasal verbs

i.e. She didn`t know the word, so she looked up it.

Students have trouble producing sentences using preposition-stranding, like: 

What did you mend it with? 
   That’s the shop I told you about.

 Verbs

a) In Japanese verbs are self-contained, not requiring a subject or object, except for copula `da`. 
I.e. わすれた！`Wasureta!`　Forgot! 

This results in students omitting the pronoun subject or object. 
 `Did you go shoppin?` *Yes. Went shopping.

b) No auxiliary verbs `be verbs` in Japanese. 
Thus they often omit the `be` verb.

I terribly bad at English.

c)Verbs in Japanese don`t change for person or number i.e. English third person singular `s`.
i.e. She usually go shopping on Sunday.

 How to make a question in English poses problems to learners. 

You want a drink?
You`re tired, isn`t it?
Prepositional verbs are complicated for Japanese learners and so are
embedded questions.
*I can communicate many people.
*It depends wether…….
Passives have a different range of use in Japanese. Inanimate subjects take a passive verb less readily in Japnese. Thus Our house was built 200 years ago is difficult for them to construct. Conversely He was stolen his money is an attempt by a Japanese student  using the Japanese passive were in English it would be He had his money stolen. 　　　　　　　　　　　
Expressions easy to and difficult to leads to mistakes
*I`m easy to catch cold.

*This pen is difficult to write.

Nouns, pronouns and relatives

Relative pronouns do not exist in Japanese. Japanese use adjectival clause to modify nouns and these are placed before a noun. Thus resulting in:

*There in visible house living people= The people who live in the house you can see over there 

Overgeneralisation of which is also common:

*Nobody could understand my feeling which I looked forward to this day.
A large class of Japanese nouns of Chinese origin can also function as adjectives and adverbs (depending on the particle なorに). Hence:
*Tokyo is a very safety city.

Possesive pronouns unless emphasized can go unexpressed:

*She washed face and cleaned teeth.

Choosing which indefinite pronoun (some and any) have the same difficulties for all learners of English.

Number and the use of articles

Context usually determines plurality in Japanese. 

Articles are somewhat tedious and difficult for Japanese students and this seems an area that has surprisingly little material for teaching. 
Adjectives and Adverbs
Japanese have a class of adjectives which behave largely like verbs: they can be inflected to show tense and condition:

Yokatta= was good

Yokattara= if you like

This can lead students to treat English adjectives as verbs:

That film good.

We should not afraid the failure.

Many Japanese adjectives are subjective, referring to the speaker`s or hearer`s feelings. So a Japanese learner may ask Is Japanese food delicious? meaning Do you find Japanese food delicious? 
A number of English verbs have adjectival complements, whereas the Japanese equivalent would have adverbs:

*It looks tastily.

*It sounds strangely.

Comparative and superlative inflections do not exist in Japanese:

*I worked hard more than last year.
Lexical pitfalls

Japanese distinguish differently from English state and action verbs:

Okiru means get up and be up

Kiru means put on and wear

Come and go are always seen from the speaker`s point of view.

`Are you coming to my party?’ `Yes I`m going.’
Oral Error Correction Techniques
It is natural for learners to make mistakes. Especially Japanese students, since English and Japanese linguistic styles are so different. A common feature of errors in learning another language is that they are proof of development. We should teach are students that making errors are not bad things. Students cannot practice much outside the classroom and if teachers can handle students` mistakes judiciously, students will be less afraid of making mistakes. Thus, it is important for teachers to learn error analysis. This will help teachers distinguish between the mistakes which can be recognized as proof of development and the ones which should be corrected.


Frequent correction of the students` errors destroys their confidence. Most students would prefer to be allowed to communicate freely without constant correction. Likewise Japanese students are afraid of making mistakes. On the other hand, it is important for teachers to correct their students` errors. If teachers know how to use error correction, students` confidence will not be destroyed.

Three basic categories of error correction

1. Self-correction with the teachers help
Some samples
Pinpointing

T: Where did you go yesterday?

S: I goed to Sendai yesterday.

T: I went to Sendai yesterday.

Cuing

T: Where did you go yesterday?

S: I went ……
T: To Fukushima? Kakuda?....

S: I went to Sendai yesterday.

Providing your own answer

T: Where did you go yesterday?

S: I…uh…
T: I went to Kakuda with my friends. How about you?

S: Oh, I went to Sendai yesterday.

Repetition of an answer, with correction

T: Where did you go yesterday?

S: I goed to Sendai yesterday.

T: You went to Sendai yesterday. Where did you go last Sunday?

S: I went to Kakuda last Sunday.

Rephrasing a question, after a formally correct, but inappropriate response to the original formation has been given

T: Where did you go yesterday?

S: I watched baseball game yesterday.

T: Oh, that sounds like fun! But where did you go yesterday? Kakuda, Fukushima….

S: I went to Sendai yesterday.

2. Teacher correction

Direct correction of errors

T: Where did you go yesterday?

S: I goed to Sendai yesterday.

T: Goed?

S: I went to Sendai yesterday.

Indirect correction

T: Where did you go yesterday?

S: I goed to Sendai yesterday.
T: Oh, you went to Sendai! Did you have a good time?

S: Yes.

Explicit Feedback

T: Where did you go yesterday?

S: I goed to Sendai yesterday.

T: No, you are not correct. Please say “I went to Sendai yesterday”.

Confirmation check

T: Where did you go yesterday?

S: I goed to Sendai yesterday.

T: You went to yesterday?

Clarification Request

T: Where did you go yesterday?

S: I goed to Sendai yesterday.

T: Could you say that again?

Implicit feedback

T: Where did you go yesterday?

S: I goed to Sendai yesterday.

T: I went there, too.

Indication of non-comprehension

T: Where did you go yesterday?

S: I goed to Sendai yesterday.

T: Huh?
 2. Peer-correction

a) Student monitors. Students provide feedback for their peers through their activities in a small group.

b) Group monitoring with checklists. Students correct each other`s mistakes with checklists, which are provided by the teacher. Students can check their own speech or conversation in small groups.

Conclusion

Try not to treat all errors at once, i.e. local, global or grammar, phonology attitude. Of course, teach at the appropriate level. When teaching beginners, focus on accuracy and set the habit and then later fluency. Using explicit feedback only makes most students uncomfortable. While there are numerous techniques discussed above it may not be possible to use all techniques. However, teachers can develop a repertoire of several techniques to aid their students` speaking and self-correction abilities. It is important to prepare how to treat students` mistakes. It is also important to choose which way is most effective and use them according to the students motivation and attitude.  

